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July XX, 2020 
 
Jeffrey C. Riley 
Commissioner of Elementary and Secondary Education 
Massachusetts Department of Elementary and Secondary Education 
75 Pleasant St. 
Malden, MA 02148 
 
Dear Commissioner Riley and Members of the Board of Education, 
 
It is with great pride that we submit to you our application to renew the charter for Boston Green Academy Horace                     
Mann Charter School. Our second charter term has been successful, marked by the completion of our expansion into a                   
full 6-12 school, significant and sustained academic improvement, strong viability as a public institution, creation of a                 
pioneering career technical education program, and national recognition as a model Green School by the state and                 
federal government. While continuing to enroll a highly diverse student population, our low drop out rate, high                 
graduation rate, and progress of at-risk and historically disadvantaged students has made us one of the most successful                  
secondary schools in the BPS that do not select their students. We are proud to be part of strengthening the Boston                     
Public Schools as a Horace Mann ‘in-district’ charter school.  
 
BGA is a very special place to our almost 500 students, their families, our amazing and talented staff, and our loyal and                      
generous partners. Our school community is close, supportive, and creative. We have grown strong roots in Brighton                 
since our move six years ago and continue to connect the entire City of Boston to our school community. With a strong                      
Green mission, innovative college and career preparatory programs, very strong social and emotional supports, and               
graduation requirements that exceed those of the BPS, we continue to prepare our students for college and career as                   
the only school in Boston focused on sustainability. We are excited to write our next chapter as we move forward into                     
our third charter term. 
 
While we are proud of our progress, we are not satisfied and continue to be committed to improvement. Through                   
partnership with the BPS, the Department, and supportive organizations we have successfully navigated all probation               
requirements, clearly strengthened our school academically and operationally, and are very focused on continuing our               
academic progress. We appreciate the Commissioner’s acknowledgement of our improvement and look forward to              
continued discussions about our potential exit from probation. Regardless of our status, we are committed to our                 
students and the work ahead. 
 
The application before you represents the thoughtful work of many staff members, community members, and Board                
members. In partnership with the Boston Public Schools and Boston Teachers Union, we are proud to present it to you in                     
hopes for continued growth and improvement in the years to come. Thank you for your support and we look forward to                     
our continued work together on behalf of our students and families. 
 

Sincerely, 
 
 

Alexander Chu  Matthew Holzer 
Chair, Board of Trustees Headmaster  
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Introduction to Boston Green Academy 
 

Boston Green Academy 

            Type of Charter 
(Commonwealth or Horace Mann) 

Horace Mann Location of School  
(Municipality) 

Boston 

Regional or Non-Regional Non-Regional Chartered Districts in Region  
(if applicable) 

N/A 

Year Opened 2011 Year(s) Renewed 
(if applicable) 

2016 

Maximum Enrollment 595 Current Enrollment 
(and date calculated) 

481 (as of 4/20/20) 

Chartered Grade Span  6-12 Current Grade Span 6-12 

of Instructional Days Per School Year 180 Students on Waitlist 
(and date calculated) 

430 (as of 4/18/20) 

School Hours 8:00 – 3:00 

(M,T,Th,F) 

8:00 – 12:00 (W) 

Age of School         Nine years 

Mission Statement: Boston Green Academy welcomes diverse students of all abilities, educates and empowers 
them to succeed in college and career, and prepares them to lead in the sustainability of our community and our 
world. 

 

Charter School Performance Criteria Relating to Faithfulness to the Charter 
 
Criterion 1: Mission and Key Design Elements  
 
As we enter our tenth school year and apply for charter renewal, Boston Green Academy is proud of our 
progress, committed to continued growth, and excited for our next five year term. Since 2011, BGA has 
turned around a struggling Boston Public School, moved, expanded, learned, grown, and solidified our 
school as one of the most successful in the Boston Public Schools that do not select their students. 
Serving a highly diverse student body from all over the City of Boston, BGA’s second charter term has 
been marked by increased academic achievement, national recognition, innovation and strong demand. 
We are proud of what our community has accomplished, but we are not satisfied and will continue to 
improve. As we celebrate our coming 10th anniversary, our commitment to our mission and key design 
elements remain strong. We are proud to present this application to the Department of Elementary and 
Secondary Education as we request renewal of our charter for a third five-year term.  
 
Mission and Key Design Elements 
Boston Green Academy  continues to remain true to its mission and to be guided by its key design 
elements (described below). Over the past five years, we amended our mission statement (in 2016) to 
make it more concise and  representative of the work we do with and for our students and families; we 
updated our accountability plan in order to better measure our progress in all key areas of charter law 
and governance; we fulfilled our planned expansion to a full 6-12 school by adding an 8th grade in 2017; 
we have deepened our focus on instructional improvement, and we have strengthened our green 
programming and opportunities by adding a Career Technical Education Program in Environmental 
Science.  BGA has been recognized by the state and by the U.S. Department of Education as a Green  
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Ribbon School and we have, this year, engaged  over 40 stakeholders in the development of the school’s 
first 5-year strategic plan which will guide our work through 2025.  Specific evidence of our progress in 
all of our key design elements includes the following: 
  
Prepare students for success in college and career 
BGA’s graduation and dropout rates have been consistently among the best in the Boston Public 
Schools, especially among non-selective schools, and continue to be among the highest in the district for 
particular subgroups (Students with Disabilities, African-American students, High Needs students). It is 
important to note that BGA’s autistic students, who stay until they are 22 years old and can make up as 
much as 10% of a cohort in any given year, do not count as graduates and depress this statistic 
artificially and unfairly. We are proud that BGA enrolls, supports, and graduates such a diverse group of 
students. 
 

 
In all years, and including all students, BGA’s graduation rate was over 30% higher than that of Odyssey 
High School, the school that BGA was asked to “re-start” in 2011, and higher than the district rate. 
 
BGA has created a safe, responsive, and supportive environment for our students with disabilities, and 
has created a program that teaches life skills and makes appropriate transitional placements including 
community college, work, or transfer to a more monitored residential program.  We embrace our 
commitment to all students, as specifically addressed in our mission,  and we devote time and resources 
to their education, social and emotional wellness as well as  to future planning. We do not agree that 
students who attend school regularly, work hard in classes and groups, and engage in planning for their 
future for four, five or even six years, should be classified as “drop outs”, nor do we believe that it is 
helpful for the school’s data to reflect that classification as it skews annual metrics and creates an 
impression in the public eye and in the minds of our current students and families that in spite of their 
own, positive experience, the school is not performing to district expectations. There are many aspects 
of a student’s education that we can effect, and over which we have some control.  There are other 
aspects, including the intellectual growth of students with certain diagnosis, that we cannot.  We 
heartily embrace the work that we can do to support these students and families, and while we are not 
advocating that our LFI students graduate with a  diploma, we do believe that the school should be held 
harmless in annual assessments by the district and the state. 
  
Over the term of this charter, BGA has created strong systems for college and career counseling and 
preparation, starting in 9th grade. (In 2020, we  moved college and career prep programming into 8th 
grade with the goal of extending post-graduate planning into grades six and seven  in 2021.) In 2019, a 
record number of seniors scored over 1000 on the SATs and 61%, another record, took at least one 
Advanced Placement class during their junior or senior year. Since 2016, seniors have applied to more 
colleges and universities, reaching 411, or 8.4 applications per senior, in 2019. That class of 62 graduates 
received over 175 offers of admission from colleges, career programs and bridge programs (14% higher 
than the previous year) and over $1 million in scholarships and grants. 
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Sixty-five percent of our seniors in 2019 were admitted to 4-year programs, 56% attending 4-year 
colleges, and 38% attending 2-year colleges. Five percent decided to go directly to a trade school, job, or 
City Year. Ninety-eight percent of the senior class submitted an application to college or a 
post-secondary program. 100% of students who submitted an application received an offer of admission 
at a 2-or 4-year college, and 90% of the 2019 graduating class comprised students who are the first in 
their family to go to college. 97% of First-Gen students applied to and were admitted to college. 48% of 
First-Gen students were admitted to a 4-year college. 27% of First-Gen students are enrolling in a 4-year 
college. 
  
Having completed its first year as a full 6-12 school in 2017, and absent the cultural, social, emotional, 
and physical challenges of adding a new middle school grade every year, BGA was able to focus more 
intently on deepening the partnerships that create more opportunities for students and graduates.  In SY 
2019, BGA offered its first dual enrollment course in physics in partnership with Cambridge College. Ten 
seniors were enrolled and all received credit for the course, which became part of their college 
transcript. 2019 was also the first year that all high school Project Week groups visited a college as a part 
of their week’s experience. In prior years the  PW groups that visited multiple colleges had such positive 
experiences that BGA has established an expectation that all projects going forward include a 
meaningful college visit.  As we create more intentional career pathways for students, we have added a 
Career Café, where panels of professionals in fields of interest to our students present to targeted 
groups of 9th through 12th graders interested in a particular career. This year we administered a career 
assessment to our 8th graders for the first time, introduced a middle school college and career fair, and 
have recently received a grant from EdVestors to pilot a version of MyCAP in our 8th grade.  A team of 
teachers and support staff have created a full menu of panels, exercises, workshops, field trips and 
training (including PD for staff) to ensure that conversations about life after high school are part of every 
student’s daily experience and that families are also prepared to engage in these conversations at home. 
 
In 2018, BGA received approval by DESE to implement a Chapter 74 Career and Technical Education 
program in Environmental Science & Technology, making it possible for up to 80 students in grades 9 - 
12 to take in - depth college and career  preparatory courses in Environmental Science. Over four years 
students gain industry – standard certifications and engage with career-specific pathway exploration 
with a focus on green jobs and sustainability. BGA is the first and currently the only school with a CTE 
Environmental Science program in Boston, which builds upon our previous mission-consistent work. The 
program will continue to be supported by an industry advisory council (PAC) that was assembled and 
convened during the application process. We also continue to partner with over 20 green organizations 
to provide field trips, speakers, mini-programs, and green resources for our students throughout the 
year in all areas of our curriculum. BGA continues to engage in a widespread dissemination grant 
focused on green practices and sustainability, the Teaching Our Cities grant, which connects BGA to 
numerous regional schools with a sustainability focus and allows us to share our innovative work in this 
area. We also hosted a Diversifying the Green Workforce panel featuring professionals working in the 
fields of energy and sustainability, as well as some who are “greening” professions such as architecture 
and human resources. This event was followed by a Hackathon at the school, which attracted industry 
professionals who helped students solve problems they created around their future work in green 
professions. 
  
BGA will graduate its first CTE cohort in 2021. Our Program Advisory Council (PAC) continues to meet 
regularly to support our work and to offer expertise in a variety of areas including relevant curriculum, 
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internship and job opportunities, and funding options to acquire and maintain equipment and materials 
that will deepen the classroom experience. 
  
Prepare students to be leaders in the sustainability of our community and our world 
In our second charter term, Boston Green Academy became and was recognized as a national model for 
green and sustainable education. In 2019, BGA was acknowledged by the state and federal governments 
as a recipient of the Green Ribbon Schools Award, the highest award for green schools in the state and 
nation. At the beginning of the year the school was notified that it had been named a  Massachusetts 
Green Ribbon School, the state's highest recognition for schools that exemplify a commitment to 
sustainability, STEM education, health and wellness, and green practices. As only the second BPS school 
to win in the history of the award, BGA subsequently became a Massachusetts nominee to the U.S. 
Department of Education for the national round of the competition. In the spring, the school was 
notified by the U.S. Department of Education that BGA was one of only 34 schools in the country to be 
named a national U.S. Department of Education Green Ribbon School and attended the official award 
ceremony in Washington, D.C. Feedback from the proposal review shared with BGA’s Headmaster 
included comments that BGA’s application was one of the strongest they had received due to the 
comprehensive approach to sustainability clearly addressed in all aspects of the school from 
maintenance, to recycling, to partnerships, to our ever-expanding green curriculum, and our 
commitment to providing out-of-school, work-based opportunities for our students. 
 
BGA continues to develop and deepen its Green mission, and has enjoyed investing in and growing this 
work by providing more project- and experience-based opportunities to students in all grades.  With our 
6-12 growth plan fulfilled in 2017, we now have meaningful green experiences at every grade level, and 
have mapped our Green Line through all grades, developing continuity between exposure, engagement, 
and experience of Green curriculum and opportunities. We continue to require a weekly green elective 
for all students in our middle grades (6 - 8) that builds a foundation of green awareness and experiences. 
The bedrock of this plan for grades 6 - 11 is their participation in major green exhibitions at the end of 
the year, while the 12th grade completes a six – week green internship that is a graduation requirement. 
  
As we look ahead to the employment landscape for our graduates, we are both encouraged by the rate 
of growth in green sectors and dismayed by the lack of diversity in the workforce. In 2019, BGA held an 
evening event that began a conversation with industry professionals and existing school partners to help 
create a more diverse pipeline of applicants for jobs in the green sector. This was the first convening in 
what we are planning to be an annual event, drawing professionals from a variety of industries, 
businesses and nonprofits, to further the important work in ensuring that our students are prepared to 
lead the future. BGA occupies a unique space to convene community members and disseminate our best 
practices and we intend to continue in this important role. 
  
We continue to invest in the core of our work, increasing depth of knowledge and rigor while providing 
additional relevant opportunities for our students to explore post-high school college and career 
options. This year, we were awarded a Skills Capital grant by the State of Massachusetts and will use the 
$119,000 award to purchase and install a Freight Farm at the school. In addition to providing more 
specific learning opportunities for our CTE program, we will also use the freight farm as a learning tool in 
skills development workshops that include entrepreneurship, marketing, business management, 
community engagement, sales, data collection and assessment, branding, and distribution. BGA is also 
building a makerspace over the spring break and will develop a series of classes and opportunities for 
hands-on work; collaborative learning, peer-to-peer mentorship and in the future, student teaching 
options. 
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Welcome and enroll a diverse group of students 
BGA continues to exceed the targets set in our original charter to enroll, attract and retain a diverse 
group of students that is reflective of the Boston community and the Boston Public Schools. As shown 
throughout this charter period in our annual report’s recruitment and retention plans, BGA’s enrollment 
of high needs students, diverse subgroups, economically disadvantaged and Special Education students, 
all exceed state averages and comparative indices to the point where BGA has no gap narrowing targets 
to meet. Enrollment of English Language Learners, while increased this year with the potential to exceed 
the gap narrowing target, is the only area where we have remained below the comparative index in 
recent years. In the past, ELLs at BGA have comprised the highest performing subgroup at BGA, 
exceeding BPS and state performance averages in many cases. In SY19, BGA absorbed 15 additional ELD 
1s and 2s, most of whom had recently arrived in the country from Central America. We are proud of the 
students we enroll, their diverse heritages that are our strength, and their tremendous contributions to 
our school and citywide community. In 2020 our enrollment of students whose first language is not 
English has increased from 36.6% to 38%, our English Language Learners have risen from 15.5% to 
16.8%, and our students with disabilities have increased from 30.5% to 31.8%.  
  
While BGA’s attrition rate has remained relatively steady over the course of the charter term, it has 
dropped from 13.3% in 2019 to 11.4% even as we have more students enrolled this year than in any 
previous year.  We continue to focus on our programming and support for middle schoolers with the 
goal of keeping even more than last year’s 85% of 8th graders with us in high school. Our highest attrition 
rates continue to occur in 6th grade when students apply to the exam schools, and from 8th to 9th 
grade when they apply to exam and other charter schools, often closer to where they live. Also, the 
number of students leaving BGA for other schools in Boston (including Commonwealth Charters) has 
decreased significantly. The most common reason for students to leave BGA is when their families leave 
Boston altogether. While churn is inevitable in an urban setting, we are pleased with the increased 
stability of our student population at BGA. 
  
Provide a trauma-sensitive school environment 
As detailed in our original charter, BGA is committed to serving high‑needs and at‑risk students and we 
continue to use district, state, and internal data to identify trends, risks, and needs within all subsets. 
Based on state and BPS data, we continue to enroll one of the highest needs populations of any charter 
school in Massachusetts. In the term of our most recent charter, our high needs population has grown 
from 72.9% to 78.4%, and our economically disadvantaged population has grown from 51.5% to 60.8%. 
To serve all students well, we have invested in creating a Student Support Team (SST), consisting of a 
Director of Student Support, three full‑time social workers, four Community Coordinators, an Outreach 
Coordinator, and several interns from graduate schools of social work and mental health counseling, 
including the Boston College School of Social Work. This strong team, along with additional psychologists 
and specialists from Arbor Counseling, school partners, and over 40 staff members who serve as 
Advisors, provide trauma‑sensitive support every day. In 2019, all staff participated in monthly diversity 
and restorative justice practices training as part of school‑wide professional development meetings, and 
BGA staff worked with DCF, DYS, and community partners on over 100 cases involving students with 
traumatic needs. This year, PD has focused on ensuring that we support  school-wide culturally 
responsive teaching, which brings faculty into a collaborative relationship with student support efforts 
as they identify and address a broad range and depth of our students’ social and emotional needs. 
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BGA’s supportive programs for students and staff were recognized by Boston Public Schools in May 2019 
with the Excellence in Health & Wellness Award. This award is presented annually to the school that 
best creates and exemplifies a supportive and healthy environment for students. BPS recognized BGA’s 
sexual health program, our Gay Straight Alliance (GSA), our restorative justice program, and our support 
of diversity at our school. As they exemplify our continued commitment to providing a trauma-sensitive 
school environment as envisioned in our original charter. 

 

Amendments 

Date Amendment Requested Approved? 

June 11, 2019 Accountability Plan Approved 

June 11, 2019 Updated Enrollment Policy to reflect new Ch. 74 
Career Technical Education program 

Approved 

July 27, 2019 MOU-A with Boston Public Schools (2016-2021) Approved 

 

 
Criterion 2: Access and Equity 
 
BGA continued to be successful in all phases of our Recruitment and Retention Plan during our second 
charter term and consistently enrolls the students all charter schools should serve. BGA’s current 
student population is highly diverse and demographically representative of the City of Boston and has 
been so since our inception. For all four years of our second charter term so far we have exceeded both 
the Boston Public Schools, Charter School, and Massachusetts average percentage for enrollment of 
Students with Disabilities (including our high needs Autism program), High Needs Students, Economically 
Disadvantaged students, and all racial/ethnic groups that the Department tracks. BGA had no gap 
narrowing targets for any of these groups on the most recent CHART data from DESE (2020). BGA has 
worked hard to enroll a higher percentage of English Language Learners, the only demographic group 
that was lagging in our enrollment in previous years. BPS continues to cluster ELLs in specific schools 
with language-specific programs, depressing the ELL enrollment in other schools. However, due to 
effective recruitment over the last few years, in 2019 BGA enrolled an ELL population (15.5%) that was 
above our gap narrowing target (15.3%), the Massachusetts average (10.5%) and the first quartile on the 
CHART database (13.8%). BGA’s ELL percentage was just below the comparison index (16.8%) but was 
still half of the BPS average (32.1%). BGA continues to refine our enrollment approach and 
programmatic offerings so more ELLs can attend our school and be successful. This will be our focus for 
enrollment going forward.  
 

A. Links to special education and English as a second language programming  
 

https://www.bostongreenacademy.org/resources-for-families  Provides a list of resources and 
supports for parents and students with links. 
 
https://www.bostongreenacademy.org/handbook-code-of-conduct  Provides the BGA Student 
Handbook translated in Spanish, Vietnamese, Somali, Haitian, Portuguese, Arabic, Cape 
Verdean, French, and Chinese. 
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https://www.bostongreenacademy.org/district-meetings-and-services This page lists meeting 
dates and times for Family Council and for district meetings with a focus on Special Education 
and ELL programming and services. 
 
https://www.bostongreenacademy.org/special-education  This page describes BGA’s Special 
Eduction and LFI programs. 
 
https://www.bostongreenacademy.org/lfi-curriculum  This page provides LFI curriculum and 
descriptions of classes.  
 
https://www.bostongreenacademy.org/english-language-learners This page provides 
information for parents about assessment, policies and procedures for English language 
learners. 

 
 

B. Links to translated web sites for information about the program in languages other than 
English.  
 
https://www.bostongreenacademy.org/links-to-translated-applications This page can be 
linked to BGA applications in Spanish, Haitian Creole, Vietnamese, Somali, Chinese, and 
Portuguese. 
 
This is the link to the web site in Spanish 
This is the link to the web site in Haitian Creole 
This is the link to the web site in Vietnamese 
This is the link to the web site in Portuguese 
This is the link to the web site in Somali 
 

C. Explanation of trends and anomalies in attrition data. 
 
BGA’s attrition data and stability rates have improved over our current charter term but continue to 
reflect the mobile urban and high needs population that we serve. Specifically, BGA’s attrition rate has 
declined over the last three years to its lowest level in 2019 (13.3%) since 2015 (10%). Looking closely, 
BGA’s attrition spikes in 6th grade (21.2%) and 8th grade (27.6%) due to BPS exam school admissions in 
7th grade and system-wide high school admissions in 9th grade. Attrition rates in all other grades at BGA 
are below 10%, some significantly, and overall BGA continues to retain most of our middle school 
students as they move to high school. No subgroup has an attrition rate higher than the third quartile of 
comparison schools according to CHART data. The same is true for all students. 
 
Stability rates at BGA have likewise improved. In 2015-16, the first year BGA enrolled a 6th grade as part 
of our middle school expansion, there were a very large number of transfers in and out at the start of 
the year due to a major transportation scheduling issue and students adjusting to our new Brighton 
location after moving from South Boston. This caused an anomaly in our stability rate for all students 
(61.7%, our lowest level ever), which was well below the first quartile (81.4). Since then, in 2017-2019 
the rate for all students has improved steadily and is currently 86.1% (2019), well above the first quartile 
(77.2 in 2018) and above the BPS average (85.7% in 2019). For subgroups this trend has held over the 
same period, with 2016 being below the first quartile for all subgroups while 2017-2019 is above for 
High Needs, Students with Disabilities, Economically Disadvantaged, and almost all racial/ethnic 
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subgroups. The one exception is the stability rate for English Language Learners, which was above the 
first quartile for 2017 but below in all other years. 
 
ELLs at BGA continue to be an area of focus as their academic outcomes lag those of their subgroup 
peers, in correlation with their attendance and stability rates. We have added ELL-focused outreach and 
tutoring programs, increased our Spanish-language support for families, and have doubled our ESL 
staffing (from 2 to 4 teachers) to better support our ELLs and enable them to stay and succeed at BGA in 
higher numbers, which believe will positively impact stability rates moving forward. 

 
D. Trends and/or anomalies in suspension, emergency removal, and expulsion data.  

 
BGA’s discipline data has improved over time and reflects our strong commitment to progressive 
discipline, restorative justice, and social-emotional support, all of which have been in place at our school 
for many years and have received even more attention recently. Specifically, for all students the 
in-school suspension rate is negligible (0.4% in 2018, 0.7% in 2019), which is also true for subgroups. The 
out-of-school suspension has been cut in half over four years (15.3% in 2016, 8,6% in 2017, 9.5% in 
2018, 7.6% in 2019) and there have been similar large improvements in the total number of students 
disciplined (74 in 2015-16, 40 in 2018-19). For subgroups, ELL students (10%) and Students with 
Disabilities (12%) had notably higher out-of-school suspension rates in 2018-19 than the all students rate 
(7.6%) and given year-to-year variation, only Students with Disabilities are consistently above average. 
This is a consistent area of focus for us, particularly with our students with Emotional Impairment 
disabilities who are in inclusive settings.  
 
We continue to be committed to restorative justice practices, including RJ circles which are held in all 
Advisories once per week as a proactive practice and mediation practices used widely by our Student 
Support Team to resolve conflicts and prevent suspensions. We track behavior incidents daily and 
review data monthly in all teams with the goal of reducing disruptions every year. We are pleased to 
report that from 2017-2019 our internal behavior tracking data showed major decreases in office calls 
by teachers (-69%), incidents reported to the Student Support Team (-51%), and total number students 
suspended (-42%). We are committed to continued improvement in this important area. BGA had no 
emergency removals or expulsions during the current charter term. 

 
E. Equity in access to educational opportunities  

 
BGA is deeply committed to equal access and opportunity for all of our students and our educational 
policies, practices and programs reflect this. During the enrollment process, we recruit personally at all 
BPS schools that end in 5th grade, travel to numerous community organizations around the city, and 
participate in city-wide enrollment fairs. Any student in the City of Boston has equal access to BGA (as 
required by law and regulation) and the demographic diversity of our student body confirms that we are 
successful in recruiting, enrolling and retaining an equitable representation of our City.  
 
Once enrolled, educational programs at BGA are either provided to all students or accessible to 
everyone. There is no tracking or segregation. All classes at BGA are heterogeneously grouped and we 
are a ‘maximum’ inclusion school where all core academic teachers are dual certified in Special 
Education (Moderate Disabilities) so that students can be in the least restrictive environment possible 
(substantially separate classes are still offered when required by a student’s IEP). In our middle school, 
college and career counseling begins for all students every year in 6th grade, all students take art and 
physical education, and counseling, clubs, and supports are available to and encouraged for all. In the 

8 



 

high school, our six AP courses are open-enrollment to anyone who wishes to sign up, college and career 
advising and support are provided to all students through Advisory and Junior/Senior seminar in their 
schedule, all students receive an outside mentor through our partnership with Big Brother Big Sisters of 
Massachusetts, all Seniors are required to participate in our internship program, and every student 
(including our autistic students) participates in every assembly, Project Week, field trip, and other 
activity BGA provides. At every turn, all Students with Disabilities, English Language Learners, students of 
all races and ethnicities, and any gender have access to our student supports and programs. We are 
proud of our culture of inclusion, equity, and access. 
 
Finally, BGA’s green mission permeates everything we do and is accessible to all. All middle school 
students take our green research elective and participate in our overnight trips with Thompson Island 
Outward Bound. All 9th graders take environmental science, a required course for graduation, and all 
incoming 9th graders are recruited to join our Ch. 74 Career Technical Education program in 
Environmental Science (DESE regulations govern what to do if demand for the program exceeds the 
seats available, which has yet to occur). At BGA, equity and access are a foundational part of our school, 
have been strengthened across our current charter term, and will guide our decisions move forward. 
 
Criterion 3: Compliance  

 
Compliance was an area of growth for BGA in our first charter term but all concerns were addressed 
early in our second term and are no longer issues today. The Department’s February 2016 Summary of 
Review and November 2016 Site Visit Report cited compliance issues with Open Meeting Law and the 
timely submission of critical documents. Across our second term, the Board of Trustees has successfully 
completed all required training and is in full compliance with Department regulations and Open Meeting 
Law, committees have taken minutes as required, and all required documents have been filed on time 
with the Department. Charter amendments have also been submitted and approved (see above) that 
bring BGA into full compliance with DESE regulations. The 2016 SOR also cited issues with finances. 
While these were significant concerns in the previous charter term, BGA has submitted financial audits 
on time and free of any material deficiencies or issues in all five years of the second term (FY15-FY19). 
The school is in good financial health (confirmed by DESE’s financial dashboard) and has robust internal 
and external controls that are monitored by our external financial partner (Insource Services, who serve 
many other charter schools), our auditors (AAF, who also audit numerous other charter schools), and 
our Board of Trustees. Since 2016 BGA has not received any compliance findings by DESE for any issues. 
Our Mid-cycle Coordinated Program Review in 2017 was also successful and all corrections were 
approved, implemented, and certified as complete by the Department. As a result, BGA is currently in 
compliance with the terms of our charter and/or applicable state and federal laws and regulations, 
including the Statement of Assurances throughout the current charter term. 
 

Criterion 4: Dissemination 
This separate document will be edited into the final document after final formating. 

 
Charter School Performance Criteria Relating to Academic Program Success 
 
Criterion 5: Student Performance 
 

Boston Green Academy has made significant and sustained academic improvement over our second 
charter term and is now one of the most successful non-selective secondary schools in the Boston Public 
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Schools. The last five years at BGA have been defined by our consistent focus on strengthening our 
academic program. Our work with Mass Insight Education in response to our probation conditions 
helped to clarify our areas of growth, generate a strong action plan, and resulted in markedly improved 
conditions for learning and outcomes for students as measured by MCAS and other measures detailed 
below. BGA today has strong systems of support of students and teachers and engages in regular and 
systematic data-driven self-reflection to guide improvement. We are proud of our progress but are not 
satisfied, particularly with our overall state percentile and the performance of certain subgroups, and 
remain committed to continued improvement.  
 

BGA’s MCAS results continue to improve 
While state tests have shifted over the course of our second charter term, BGA continues to exhibit 
improved student achievement across all metrics. On the legacy 10th grade MCAS exams, BGA’s SGP, a 
source of concern in the prior charter term, improved from 37 (ELA) and 27.5 (Math) in 2016 to 57.5 
(ELA) and 42.6 (Math) in 2018. In 2019, the first year of the Next Generation 10th grade MCAS, BGA’s 
SGP was again in the normal range (46.7 ELA, 59 Math). In high school science, BGA’s percent of 
proficient/advanced students grew from 36% (2016) to 47% (2019) and CPI rose from 72.3 (2016) to 
79.1 (2019). Over the course of our latest probation term (2017-2019) and comparing the last year of 
the legacy test with the new, more challenging Next Generation MCAS, CPI in all three subjects 
increased. 
 

 
 

BGA’s middle school scores, the major concern for the Department as outlined in our probation 
documents, also improved over the charter term. While tests shifted from PARCC to the Next 
Generation MCAS, there were distinct improvements in SGP and achievement, notably in the last two 
years and during the latest probation term. SGP, previously a concern, improved across all areas as well, 
and the cohort SGP (the improvement in SGP over all three years in BGA’s middle school for a group of 
specific students) is very positive. 
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When compared to schools with similar grades (i.e. all schools in MA with 6th grade, etc.) and 
populations (i.e. schools with reportable numbers in each category), BGA’s performance is much better 
than our overall MCAS percentiles would suggest. Very few of BGA’s subgroups or grade levels are 
below the 10th percentile, an area of concern for the Department, and those that make up large parts of 
BGA’s enrollment (High Needs, 80%; Students with Disabilities, 30%) show relatively strong performance 
for urban public schools in Massachusetts. Likewise, Latino and African-American students, who make 
up 90% of BGA’s enrollment, have average MCAS percentiles well above the 10th percentile as well. We 
believe that looking at BGA’s MCAS results in this way shows that the vast majority of our students, 
when compared to students in similar schools with similar populations, show growth, achievement and 
progress that are not reflected in the high level MCAS results often cited by the Department or the 
public. A more nuanced review shows the value that BGA continues to add. 
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BGA is one of the most successful non-selective secondary schools in the Boston Public Schools 
As has been the case for our entire second charter term, BGA’s 2019 MCAS results in ELA, math and 
science significantly outperformed most BPS non-selective high schools. The same was true for most 
subgroups. This is important to note when comparing BGA’s performance to BPS as whole, which 
includes the exam schools (3) and selective Pilot schools (5) who collectively enroll the top third of the 
15,000 high school students in the district. With enrollment by lottery and a highly diverse student 
population, BGA continues to be an equitable and effective school for urban students in Boston. 
 

 
 
For middle grades, BGA’s performance has improved but has improved and now ranks in the middle of 
BPS schools with middle grades. As a 6-12 school, the opportunity to help students improve over seven 
years is a key design element and strategy for raising student achievement. The improvement of BGA 
students' achievement levels from our middle school to our high school shows the value that BGA adds. 
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Internal measures reveal significant and sustained improvement across the school 
In addition to state MCAS scores, BGA monitors our performance regularly using several internal 
measures. Over the course of the charter term, and particularly in the last three years as we developed 
and implemented our DESE-approved Action Plan, our internal measures have shown significant 
progress. These include: 
 

Since January 2017, BGA has held 18 Instructional Rounds sessions on an almost monthly basis. Each is a 
full day exploration of our school’s classrooms by teachers and staff to assess the intellectual demand 
(Webb’s Depth of Knowledge) and engagement that our students experience. Observed levels of 
intellectual demand and engagement, school-wide priorities, have increased significantly over time. 
 

 
 

BGA also monitors our ABC (Attendance, Behavior, and Course Performance) rates every four weeks by 
grade level, subgroup, and individual student as part of our Multi-Tiered System of Supports (MTSS). All 
ABC indicators have improved since we started monitoring them four years ago, adding to the evidence 
of our academic and school culture improvement. 
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As a formative assessment, BGA uses the nationally normed STAR assessment in ELA and Math three 
times per year to monitor student progress prior to the MCAS. SGP on all tests was in the average or 
above-average range for all three years, addressing a key concern of previous years. Students also show 
improvement in their grade equivalent and lexile levels in most grades and subjects. 

 
 

BGA’s state accountability metrics have shown notable improvement but are still inaccurate 
Over our charter term the state’s accountability system has changed dramatically. While BGA was 
consistently a Level 3 school in the first two years of this charter term, we have seen improvement in the 
first two years of the new accountability system. Specifically, BGA as a district improved from 2018 to 
2019 and is now categorized as a district that “does not need assistance or intervention”. This is a 
significant achievement for BGA and demonstrates that the Department does not have concerns with 
BGA’s objective performance against benchmarks. However, as a school, BGA was found to be “requiring 
assistance or intervention; needs focused/targeted assistance” indicating the Department’s concern by 
BGA’s subjective performance relative to other schools in the same category (middle/high school/K-12). 
We believe this discrepancy, upon detailed analysis, reveals inaccuracies within the DESE accountability 
system that should be considered as the Department reviews our application for renewal. 
 
BGA overall improved greatly in the state accountability system from 2018 to 2019 in terms of points 
and meeting targets (44% → 62%), with a two year weighted average reported at 55%. DESE reported 
BGA as making substantial progress towards targets. Of great importance, BGA’s middle school (the area 
of academic concern for DESE) improved greatly in points and meeting targets (21% → 88%), with all 
students improving dramatically (16% → 78%) as did our Lowest performing cohort (26% → 97%). While 
our high school slightly declined in points and meeting targets (59% → 48%), all students improved 
significantly (54% → 77%). We believe this is additional evidence of BGA’s significant and sustained 
academic improvement as measured by the Department. 
 
BGA’s overall school percentile (6th) continues to be a concern for DESE and for our school. However, it 
is important to note that this percentile is not a state-wide comparison. BGA is being compared only to 
other schools in the Middle/High/K-12 category. While there are over 1000 elementary schools and 
more than 275 high schools in Massachusetts, this category included only 88 schools in 2019, producing 
significant distortions when making comparisons. For instance, while BGA was ranked in the 6th 
percentile overall, the average school-wide MCAS percentile (a more fair comparison to all schools with 
similar grades and populations) was the 13th (see above). Also, while BGA was cited for having a low 
subgroup performance (Latino students, 5th percentile in the MS/HS/K-12 group), the average statewide 
MCAS percentile for this group at BGA was the 25th percentile. Additionally, the demographics of the 
MS/HS/K-12 category are significantly different than the state as a whole, encompassing mostly 
non-urban, wealthy, low-needs schools and the selective exam schools in Boston. Within this category, 
BGA has among the highest percentages of Students with Disabilities, High Needs and Economically 
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Disadvantaged students or any charter (there are 13) or urban school (24) in the category. DESE MCAS 
metrics and the accountability percentiles for subgroups show that BGA’s performance for all students 
and most subgroups is higher and above the 10th percentile when compared to similar schools with 
similar populations. We believe this demonstrates BGA’s progress and achievement in a way not 
captured by the overall percentile of the accountability system. 
 

 
 
 
 
 
Criterion 6: Program Delivery  
 

A. Curriculum  
 

BGA’s curriculum continues to be aligned to the Massachusetts Curriculum Frameworks as evidenced by 
the findings of the 2016 DESE site visit and two additional site visits conducted by Mass Insight 
Education in 2017 and 2019 as part of our probation conditions. With the establishment of a full 6th 
-to-12th grade arc, we are now on our way to codifying what it means to be a “BGA Student.” For those 
students who enroll as 6th graders, and receive the full complement of academic, social, emotional, 
college and career post-graduate planning supports, we have every confidence that they will be 
prepared for what is becoming an increasingly unsettled world. The 6th grade is in its 5th year of 
existence, the 7th grade in its 4th year, and the 8th grade in its 3rd year of existence. Over this time, we 
have aligned our curriculum vertically, 6-12, to make sure there are no repetitions of significant texts, 
units, or topics that may create less than meaningful experiences for our students. We have revamped 
the 7th-grade curriculum to reflect our student body and culture by focusing on Caribbean history. 
  
The overall curricula at BGA is aligned horizontally and vertically by our ongoing work on standardized 
pedagogical practices such as CATCH annotation (Science, ELA, and Hum 6-12), The Writing Revolution 
approach to writing instruction (Humanities 6-12), graphic and model interpretation and analysis 
(Science 6-12), and our independent reading program (ELA 6-12). 
  
Our Content Teams continue to meet each summer to revise, align, and strengthen curriculum maps and 
share this work with teachers during content team meetings during PD in the weeks before school 
begins. Content Teams also meet every other week during the school year for approximately 1.5 hours 
to continue their team-specific initiatives designed in August to promote strong MCAS performance. 
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During SY20, the Instructional Leadership Team has been reviewing the structure of our current 
curriculum maps to strengthen the design, efficiency, convenience, alignment, and quality of each map. 
  
Professional Development has also evolved since our last recharter application and is now focused 
primarily on infusing brain-based, culturally responsive teaching and learning  into our daily practice. 
These practices will hold an explicit place in our 2020-2021 curriculum maps. Within the culturally 
responsive realm, we have also worked on Cognitive Thinking Routines, Asset Based Feedback, and on 
“Chunking and Chewing” academic content.  
  
As part of the artifacts required for teacher evaluation, teachers submit evidence of focused work 
around classroom culture and engagement, evidence of significant opportunities for SAWTAC (Student 
as Worker, Teacher as Coach) lesson plans with evidence of providing strategic opportunities related to 
the “access to knowledge,” teaching standard, evidence of brain-based culturally responsive pedagogy, 
and evidence of progress towards content team goals based in areas of need in our most recent MCAS 
scores. 
  
Curriculum materials and pedagogy are a regular feature of the Instructional Leadership Team’s work. 
Our agendas for SY20 have included topics such as: 
 

● providing supports for Latino students 
● furthering our understanding of reading skills acquisition to address the results of our STAR 

Reading Assessments 
● the restructuring of bi-weekly PD sessions to meet the needs of our teachers and staff 
● regular review and analysis of our ABC data (attendance, behavior, course passing), STAR 

Reading and Math data, and student survey data. 
  

The Instructional Leadership Team also works on reviewing the efficacy and impact of our grading 
guidelines and supporting our content team leaders. Attention to all of these vital areas impacts our 
daily instruction, ongoing learning, curricular choices, and instructional practices. 
 

B. Instruction   
 

BGA’s classroom instruction was found by DESE in 2016 to partially meet standards during our year six 
site visit. Specifically, considerable progress was noted compared to previous site visits from the first 
charter term while moderate concerns were raised about inconsistency between classrooms, a lack of 
higher rigor in some courses, the need for a greater sense of urgency in some classes, and lack of 
student engagement at times. BGA focused on addressing these concerns and used the conditions of our 
DESE probation to provide a platform for strengthening our classroom instruction across the school. 
Partnering with Mass Insight Education, BGA embarked on a three year program of reflection and action 
to move this work forward. 
 
On their initial site visit in 2017, MIE found BGA’s instruction to be greatly improved compared to the 
DESE report in 2016. In their report they stated that BGA had a coherent instructional vision (including a 
new framework for rigor- Webb’s Depth of Knowledge), strong and targeted professional development, 
strong structures for teacher collaboration, and high staff buy-in and distributed leadership. MIE also 
noted that BGA needed to improve our systems for analyzing data, our interventions for struggling 
students, improve the frequency of teacher feedback, and add more PD around rigorous tasks. BGA took 
these lessons to heart and developed an Action Plan to address this feedback (required by our probation 
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conditions) that was approved by DESE. Over the next two years our staff and partners worked diligently 
to build upon this strong foundation and grow as a school. 
 
By 2019, when MIE returned to do a follow up visit (requested by BGA with a report provided to the 
Department), MIE found that BGA now had clear and consistent instructional values, an enhanced and 
effective professional development structure, regular and enhanced data analysis practices, and 
increased outcomes for students (notably higher SGP). Instruction was improved but still needed more 
work to provide consistent intellectual demand of tasks and to fill gaps in our support for students. 
Overall, the picture was one of a greatly improved school that had taken its growth seriously. 
 
While we are proud of our progress, no one at BGA is satisfied and we continue to work hard to 
improve. Our instructional journey continues to focus on creating and sustaining a shared understanding 
of high-quality instruction rooted in racial justice, research, and a  whole-school commitment to 
ongoing improvement. 
  
To that end, this year we have chosen to ground our work in the text Culturally Responsive Teaching and 
the Brain by Zaretta Hammond. This timely, relevant, and important analysis of rigor and engagement 
among culturally and linguistically diverse students has laid the groundwork and common language for 
conversations and implementation around the following: 
  

● brain-based, culturally responsive instruction: gamifying content, cognitive routines, drawing on 
the talents and generational knowledge our students come to school with 

● understanding how culture informs deeply held beliefs, opinions, and truths about learning and 
education 

● fostering healthy and joyful academic classroom communities and learning partnerships 
between students and teachers, 

● providing asset-based feedback 
● promoting information processing in culturally responsive ways 
● creating strategies to move academically dependent students towards independence 

  
Additionally, our three administrative evaluators and our four teacher evaluators meet regularly and 
share a common observation and debrief protocol which includes the creation of methods to document 
evidence towards our four priority areas for this year:  Classroom Culture & Engagement; Brain-based 
Culturally Responsive Teaching;  Skill-based MCAS instruction; and SAWTAC/Depth of Knowledge. 
Evaluation methods and resources reflect our culturally responsive practice, and teachers also submit 
artifacts for review.  The team is documenting both  practice and process. A priority this year and 
moving forward is the creation of consistency between and among evaluators to ensure that all teachers 
trust that there is consistency and equity in all aspects of the process. 
  
BGA continues to uphold the successful tradition of conducting instructional rounds throughout the 
school year. Teachers and support staff visit, observe, and take notes on instruction throughout the 
school and then align their observations to our areas of priority. The results of rounds are shared during 
weekly staff meetings,  and used as a ‘mirror’ to  reflect on what is going well and what we need to work 
on as a school community. 
  
Other features of our professional development and our efforts to foster classroom environments that 
facilitate learning include focused work around schoolwide systems, classroom management, tiered 
supports, and daily instruction. These are supported by BPS’s New Teacher Developer program, our 
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in-house teacher developer, and ongoing modeling of lessons and specific, timely, and action-oriented 
feedback from BGA’s instructional leader. Our professional development features regular presentations 
from teachers on specific approaches and techniques used to promote brain-based, culturally 
responsive teaching. 
  
We look forward to our continued work as a team to improve rigor, outcomes, soft skills development 
and project-based learning. Looking to SY21, we will focus on developing more engaging lesson plans, 
accessing resources for inclusive instructional practices, and continuing to develop brain-based, 
culturally responsive practices across our school.  
 

C. Assessment and Program Evaluation 
 

Over the past five years BGA teachers and support staff have steadily increased their use of data to 
inform instruction and to make decisions. In SY19 we began using data as an integral part of our ongoing 
(biweekly) assessment of student indicators (attendance, behavior, course passing) and whole school 
progress. The sets of data we review regularly are varied and provide a holistic view of the strengths and 
deltas of our school. These include: 
  
 ABC Data: Attendance, behavior, and course passing. We review this data during grade-level team 
meetings, and both instructional and administrative leadership team meetings. We review this data just 
after progress reports go out (mid-quarter) and just after report cards go out (end of the quarter) to 
help us determine what interventions are needed for individual students, groups of students, or for the 
whole class. 

  
STAR Reading and Math Results: Each of these assessments are administered 3-4 times a year. The 
STAR Reading results provide Lexile levels, grade equivalencies, instructional reading levels, and SGP, as 
well as  progress towards mastery of math domains and reading standards. Teachers are able to 
generate individual student plans (domains and standards) to address areas of need in addition to plans 
for small group interventions in the classroom. We can use STAR data in myriad ways in order to focus 
our outcomes in the areas of  progress, performance, grade equivalency, and  planning interventions.  
   
MCAS Results: Starting in August, all content teams review their MCAS, ACCESS, or data sets (for 
example the World Languages team reviews a teacher-created assessment, the Humanities team 
reviews only the MCAS writing scores and samples since their primary MCAS focus is writing). After 
reviewing and analyzing the content teams develop their yearlong plan for addressing areas of need 
throughout the school year via content team data cycles. 

  
Mock MCAS Exams: In the middle school and in the 10th grade, teams hold mock MCAS days to both 
preview the structure of the day for students and to review the results. Reviews give teachers and 
students insight to persistent areas of need. In SY20 most teams used Illuminate as their MCAS mock 
test platform, as it mimics many of the tools needed to perform well on the test. 
 
Achieve3000 Level Set Results: We currently use Achieve 3000 to monitor progress in our WIN (What I 
Need) interventions program (more on WIN below) in grades 6-8. 
 
IXL Diagnostic Results and Standards Mastery: ELA teachers use IXL results to measure the 
effectiveness of their independent reading program. They also use it to help with decisions (purchasing, 
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levels) regarding classroom libraries. Standards mastery report helps teachers plan individual, group, 
and whole class interventions as needed. 
 
WIAT-III Testing for Special Education: This norm referenced test is used by all special ed licensed 
teachers, to help  determine areas of strength and areas of need in overall academic performance. 
 
Ongoing Formative Assessments:  Each content team pays particular attention to a specific set of data 
throughout the year in order to best prepare students for MCAS, SAT, or AP Exam success. The following 
highlights the focus of each content team: 
 

-       Math Department: 
-       Instructional moves that promote success on the Math MCAS constructed response 
-       Previous MCAS items and teacher-made constructed response items 

-       Science Department: 
-       Interpreting and analyzing graphs and models 
-       Previous MCAS graphs/models, curriculum materials, a student survey measuring 

self-reported confidence in interpreting and analyzing graphs and models 
-       ELA Department: 

-       Independent reading practices to increase Lexile Levels 
-       STAR Reading results, observations of IR practices in action, and student work 

(journals, book reports, etc.)  
 

D. Supports for All Learners   
 

BGA continues to enroll and support higher  numbers of students with disabilities and ESL students for 
whom English is a second language than the BPS district and the state. We continue to refine and 
develop the ways in which we identify and support students who may be struggling. These supports 
include: 

● MS and HS Intervention Teams, which comprise the student support teams, social workers, 
and teachers. The Intervention Team meets weekly to collaborate on supporting students. 

● Bootcamp Days - Available to students in middle school and grades 10 and 11 to make up 
work that is late or particularly challenging. 

● Acceleration Academy - Started as a week in February (during vacation) for students needing 
help with Math, we have added an ELA week during April vacation.  

● G Block/Phoenix - For one academic block every Wednesday throughout the academic year, 
high school students have access to the credit recovery system Phoenix, administered 
through the BPS Accellus platform, and assisted by  paraprofessionals. 

● “Power Hour” Tutoring and Homework Club)  - Offered by City Year before and after school, 
2-3 days/week.  

● Writing Lab - The writing lab welcomes mentors from a variety of colleges and non-profit 
programs to help students with a variety of writing projects, most of which include assisting 
students with college applications and essays.  

● WIN - What I Need intervention and enrichment blocks are a recent support in middle school. 
Every student attends; every teacher facilitates a block. For students who are at or above 
grade level, WIN block provides Math and ELA accelerated support along with book clubs;  all 
other students use Achieve 3000 (online) for ELA and Alecks (Math) for intervention. Students 
are re-rostered into WIN classes based on homogeneous Lexile levels. 

● Student observations and data collection by special education teachers - informal,  
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● College and Career Readiness - Post graduate planning uses Naviance as the universal 
platform for students to conduct research, create and collect their portfolio and resume 
materials, and to monitor their application process. In 20202, BGA has begun planning to 
bring this work back to the 8th grade for 2021, and to 6th and 7th grade, using the MyCAP 
program, beginning in SY2022. 

● Restorative Justice Circles - During Advisory on Fridays, middle school teachers facilitate 
scripted RJ circles to build a positive school climate where students feel safe to speak and to 
help students feel more connected to the school community and to learning. 

● Culture Committees - Faculty and staff plan a variety of  culturally empowering and 
celebratory events throughout the year.  

 
LFI - The Learning for Independence Program (LFI) supports severely disabled students in a separate 
environment that is caring, supportive and designed to help students attain self-sufficiency. Students in 
the program have high severity Autism, cognitive impairments or physical handicaps, and may stay in 
the LFI program until they reach their 22nd birthday. All LFI students are served by a special staff of 
teachers and paraprofessionals in accordance with the conditions set by their IEP. The school works with 
families and other caregivers to develop transition plans for each LFI student based on their needs. 
 
 
 
 
 
Criterion 7: School Climate and Family Engagement  
 

Safe and Supportive Environment 
 

The mission of BGA’s student support services is to sustain the social, emotional and physical well being 
of our students, families, and staff with compassion, empathy, responsibility, and integrity. The Student 
Support Team consists of two divisions: the Office of Counseling and Wellness, and the Office of Support 
and Intervention. The Office of Counseling and Wellness includes school social workers, school 
counselors, counseling interns, and the school nurse. The Office of Support and Intervention consists of 
the Assistant Headmaster, Dean of Students and Community Field Coordinators.  
 
The BGA SST uses restorative justice practices in their counseling and intervention work in order to 
create a more effective alternative to suspension/expulsion, to increase attendance rates, improve 
classroom management, and to strengthen our positive school culture/climate. Some examples of 
interventions utilized include Circles, counseling, family conferences, behavior plans, mediation, daily 
check-ins, boys group and girls group. 
 
School Counseling Program 
BGA has two School Counselors, one for Middle School and one for  High School. The MS and HS 
Counselors oversee support for the growth and development of students, including developing 
programming for weekly advisories, supporting students’ social and emotional health and wellness, 
connecting students to appropriate summer programs, and other work specific to student age and grade 
levels. The MS Counselor also oversees our Positive Behavior Incentive System which distributes Green 
Bucks to students who are doing the right thing and allows the bucks to be spent at the school store or 
to shadow the headmaster as “principal for a day.”  
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School Nurse 
BGA has a full time nurse as a member of the student support team. The nurse keeps the school in 
compliance with public health, city, and state regulations  by maintaining all student medical records, 
administering student’s prescribed medications, assessing student and staff health, and assisting the 
student support team in  their work with students and families. 
 
Intervention Team 
Both SST and teachers (as part of their Grade Level teams) are responsible for implementing both Tier 1 
and Tier 2 behavioral interventions for students. The Intervention Team (structured by the Multi-Tiered 
System of Support (MTSS) team)  is used at BGA as a Tier 3 intervention, and as a bridge to additional 
Tier 3 interventions needed when Tier 1 and 2 interventions have been exhausted.  
 
The Intervention Team meets weekly to discuss student referrals. The team reviews data, discusses 
appropriate response and options, and creates an action plan to best address the needs of the student. 
Meeting notes and action plans are communicated to the referring Grade Level team. Depending on the 
specifics of the action plan, periodic reviews gauge progress and the team makes any needed 
changes/additions to the plan. 
 
School Culture  
BGA maintains two culture teams which are 5 middle school staff members to represent middle school 
and 5 high school  staff members  to represent high school. These teams  were created to organize and 
host  activities and programs that focus on improving school culture. Activities include, but are not 
limited to student appreciation events, Thanksgiving Dinner, Hispanic Heritage Month Assembly, Spirit 
Weeks, Black History Month Assembly, Multicultural Assembly school dances, and  works with the 
students government to organize school wide field trips. Our culture teams also fundraise throughout 
the year to help offset the costs for activities for students making the free or low cost 
 
Family Engagement  
BGA continues to build strong relationships with families to enlist their support in moving their child 
towards success. Using a wide range of programs and tools, we have prepared families with the 
resources  necessary to continue to support students outside of the classroom. These supports, 
including  Tech Goes Home, Aspen, Naviance, Jupiter training and SPED training all provide parents and 
guardians with tools that can help them access academic information about their child, support 
compliance with homework and special assignments, and look to the future with college and career 
planning. 
 
This year, we have started to hold Family Council meetings in different locations around the city in order 
to increase accessibility and attendance. Making this change has doubled the attendance of families 
participating in important meetings, providing more opportunities for them to connect with the school 
and with each other. We are in regular communication with families, using  robo-calls, regular check-ins 
from teachers and advisors, teacher and family conferences, and art-related events, all of which have 
also increased the number of families who visit the school in the course of a year.  
 
To support the  families of newly enrolled students, we have created a family orientation structure 
which creates a learning environment for all families to meet staff, review the student handbook, and 
learn about BGA and BPS opportunities and partners. Families are also  invited to participate in our 
whole-school cultural events including Thanksgiving Dinner,  Green Gallery, Hispanic Heritage Month 
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Assembly, Black History Month Assembly, Multicultural Assembly, and  Green Exhibitions. Since our last 
re-charter application, we have more than doubled the number of families participating in these events.  

 
Over the course of the 2019-2020 School year BGA has visited over 26 schools, fairs and community 
centers to recruit students and families. We have also held 5 open house events and a new family 
orientation at the Grove hall Library, which attracted over 75 families. In this recharter period, 
applications to the school have increased by ten percent, limited in part by our location, which is 
challenging to students living in Dorchester. We have still managed the increase by visiting more sites, 
revamping our website, being more active on social media and leading more tours to get more 
information out about BGA. 
 

Charter School Performance Relating to Organizational Viability 
 
Criterion 8: Capacity  
In our second and current charter term, BGA has become a well-functioning, stable, and focused 
organization. Learning from the lessons of our beginnings as a school, we have worked relentlessly to 
ensure that our school can meet the needs of our students and families as well as the requirements of 
our dual authorizers, DESE and the Boston Public Schools. We are proud of these positive steps but 
always mindful that we must continually evolve and improve to fulfill our mission. 
 
During our second charter term, BGA took numerous steps to strengthen our organizational capacity. At 
the school level, BGA has a clearly defined mission (simplified and amended during our last rechartering 
cycle), annual school-wide goals that are mission- and data-driven, and well-defined processes to 
improve that utilize distributive leadership throughout the school. These includes a clear organizational 
structure lead by the Headmaster (who reports to the Board of Trustees and the Superintendent of the 
Boston Public Schools), a strong and well-defined Administrative Team which runs school operations, a 
full-time Director of Sustainability and Innovation who guides our green vision and programs, a 
decision-making Leadership Team that includes Grade Level Leaders and administrators, the 
Instructional Leadership Team of teachers and administrators that sets educational policy, the large and 
comprehensive Student Support Team (counselors, social workers, deans, health and wellness staff), 
grade level teams which analyze data and provide grade-level leadership and programs, content teams 
that review data and create curriculum together, our Wellness Council that monitors our support 
programs, and our CTE Program Advisory Committee which steers our Chapter 74 Environmental 
Science program. All of these teams meet regularly, review data, communicate regularly with their 
members and with other teams and have clearly articulated roles and responsibilities, including teacher 
leaders at every level. Our Board of Trustees, which includes partners, parents, teachers and students, 
oversees this by being stewards of our mission, guides and partners with the Headmaster, and strong 
advocates for the school in our community. The Board has also grown beyond the early issued identified 
by DESE in our first charter term, and is now a fully-engaged group (quorum has been met at every 
meeting the last two years) that knows its roles and responsibilities (all required trainings have been 
completed and all deadlines have been met). This system has worked very well during BGA’s second 
charter term, leading to noticeable improvements in outcomes for our students and to the systems 
within our school organization. 
 
School leadership, led by the Headmaster now in his seventh year in the role, has worked hard and 
successfully to build a culture of accountability, trust, collaboration and joint responsibility within the 
school. The Headmaster has steered the school successfully through its expansion, the probation 
process, and numerous challenges during the current charter term. This was possible due to the 
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strength of the team at the school, assembled and supported by leadership, who go above and beyond 
consistently for students and families. BGA has transitioned to a successful distributive leadership model 
in the past few years, with strong operational and educational administrators supporting teams of 
teachers at every grade level and content area, and regular opportunities for communication (weekly 
emails from the Headmaster to all staff, weekly staff meetings, numerous check ins and an open door 
office policy) and decision-making (teams are empowered operationalize the vision for their 
departments and receive support for administrators). Each of these bodies is charged with improved 
student outcomes within their area, with support and coordination from school leadership. 
 
The school tracks ABC data (attendance, behavior, course performance) data for all grades and 
subgroups every four weeks and teams analyze this and make adjustments regularly. Our newly revised 
Multi-Tiered System of Support (MTSS) defines and provides Tier I, II and III interventions for all students 
and our Grade Level Teams (Tier II) and Intervention Teams (Tier III) meet weekly to implement the 
system. The Headmaster and Admin Team set goals for these teams both at the start of the year, as part 
of mid-course corrections throughout the year, and help teams to identify and address gaps in student 
performance.  
 
The strength of this organization is attractive to a diverse and talented faculty. Over the last four years 
BGA has increased its Faculty of Color percentage every year while also reducing staff turnover every 
year as well. BGA now has the most diverse faculty it has ever had (over 50% Teachers of Color and 65% 
Staff of Color overall) and the lowest staff turnover ever (only 3 openings on a staff of 71 in 2020). We 
continue to strive to increase these numbers to grow more reflective of our student population, which is 
90% Students of Color. In the January 2020 annual staff survey, 95% of staff reported that BGA is moving 
in the right direction, 91% felt supported by the Administrative Team and comfortable sharing opinions 
with them, and 98% reported that BGA is a good place to work. For these reasons, BGA is an inclusive 
and supportive place that educators actively and avidly choose to be a part of.  
 
BGA’s professional climate and support for staff have grown much stronger in our second charter term. 
Led by our Instructional Leader, a dedicated position in place for the last four years, and coordinated by 
our Instructional Leadership Team, BGA offers robust professional development embedded throughout 
the year. With an extra week of PD prior to the start of the year, and two hours weekly thereafter, BGA 
is able to provide over 150 hours of PD per year to staff on numerous topics. Aligned with school-wide 
goals, these sessions have focused in the last three years on increasing intellectual demand and 
engagement, increasing the cultural competency of our staff and raising their awareness of key diversity 
issues, and strengthening classroom culture. Staff were trained specifically on implicit bias last year in a 
series of workshops and have been focused on raising the DOK level of tasks in classrooms to allow for 
more student-centered deeper learning. These workshops were very well received and enabled us to 
deepen the diversity work this year described in earlier sections. On the 2020 annual staff survey, 90% 
of staff agreed that BGA values and supports diversity. We continue to believe that strong cultural 
awareness coupled with high expectations and high supports will help our school move forward.  

 
In terms of supervision and evaluation, all school staff are provided the tools and resources to perform 
their responsibilities and meet expectations for performance. BGA has adopted the Massachusetts 
Model System for Educator Evaluation and participates in the BPS system-wide online evaluation system 
(Teach Point) that collects goals and action steps, artifacts, feedback, observations, and evaluations. Five 
administrators and five teachers serve as trained evaluators of teachers, paraprofessionals and 
administrative staff. Every teacher is observed officially at least five times per year and unofficially many 
more than that. The Instructional Leader coordinates the process and leads PD at the start of and 
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throughout the school year to provide staff the expectations for the system. Evaluation goals are tied to 
school-wide goals and to our mission. The Headmaster is evaluated annually by the Board of Trustees (in 
consultation with Boston Public Schools leadership), which has a subcommittee on Headmaster support 
and evaluation. This system is objective, transparent, and well supported.  
 
As a Horace Mann III Charter School, BGA’s charter is approved and reauthorized by the Boston School 
Committee, the Boston Teachers Union (BTU), and DESE. BGA’s relationship with the BPS is detailed in a 
Memorandum of Understanding (MOU) that governs each five year charter. In our second charter term, 
the relationship between BGA and BPS has improved and is now an effective partnership. While 
approval of our MOU was delayed due to staff turnover at BPS, it was finally approved as a charter 
amendment in 2019 and provides a clear articulated relationship between BGA and BPS. This includes 
facilities (a point of contention in the past, but a settled matter now that BGA occupies our entire 
building, which is owned by BPS), funding (BGA’s budget is mostly provided by BPS through its Weighted 
Student Funding formula, which BGA’s federal grants come directly to the school), and waivers from 
collective bargaining agreements with the BTU and other unions (BGA functions similarly to Pilot Schools 
in the BPS but with increased autonomy and accountability). The BGA Board of Trustees works to ensure 
that the MOU is implemented appropriately and has been a strong advocate for the school in previous 
discussions with BPS around facilities, budget, and other topics.  

 
Relations with the BTU are also very positive. All BGA teachers, paraprofessionals and counselors are 
members of the union, have building representatives that meet regularly with the Headmaster, and 
receive the same benefits and salaries as their colleagues in other BPS schools while operating under a 
specific working conditions agreement for BGA. This agreement is reviewed annually by the BGA 
leadership team, BTU representatives and BGA leadership and has been improved through collaboration 
over many years.  

 
BGA is grateful for the support of Mayor Marty Walsh, our numerous local elected officials in Brighton 
and Boston at large, the Boston School Committee under Chairman Michael Loconto, our new 
Superintendent Dr. Brenda Cassellius, President Jessica Tang of the Boston Teachers Union, and the BPS 
system as a whole. We are proud to be part of strengthening the Boston Public Schools.  
 
Criterion 9: Governance  
Boston Green Academy’s Board of Trustees are dedicated to upholding their responsibilities under 
Massachusetts law and regulations to provide competent and appropriate governance to ensure the 
success and sustainability of the school. During the current charter term, the BGA Board has grown into 
a strong, committed, and disciplined body that acts as the keeper of the mission, steward of our 
finances, and evaluator of school leadership. It is a dedicated and diverse group who plays a very key 
role in BGA’s growth and progress. 
 
The BGA Board has been active and engaged, achieving quorum at every meeting in the last two years, 
having active committees, and a very present and skilled Board Chair who communicates with the 
Headmaster regularly and participates in BPS and DESE meetings to represent the school and further its 
mission, including at recent meetings with the Commissioner and BESE regarding BGA’s probation. The 
Board complies with its bylaws (revised at the end of the first charter term), is up to date on all filings 
with DESE and other agencies, complies with Open Meeting Law, and reviews disaggregated data on 
student and school performance regularly as part of its monthly meetings. The Board also advises and 
evaluates the Headmaster annually, has an active Finance Committee that monitors financial reports 
monthly while also helping generate the annual budget with Headmaster.  
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The Board sets priorities every year for the budget process that are linked to the mission, supports the 
school financially through development efforts, and advocates for the school when negotiating with BPS 
over our MOU or facilities needs. At all meetings the Board follows established rules of order and its 
own by-laws, creating transparent discussions and vibrant decisions. As per our probation conditions, 
the Board’s documents and minutes are shared with the Department every month. These notes confirm 
the collaborative and thoughtful nature of the discussions and the skills and experience brought to the 
school by the members. The Board, while experiencing little turnover in the last few years, also has held 
successful searches to add new members and has been strategic about adding members with skills and 
backgrounds that fill needs and add diversity to the group. DESE’s 2016 site visit report noted 
improvements in the Board’s processes and compliance, the last documentation of any concerns. Four 
years later the Board is free of any issues and is squarely focused on completing the new five-year 
strategic planning process that will, linked to our school’s mission, vision and educational values, guide 
BGA throughout our third charter term. Greater detail on the Board’s vision for the next five years can 
be found later in this document. 
 
Criterion 10: Finance  
After overcoming financial issues during our first charter term, BGA’s finances have been strong and free 
of any concern for the last five years. The school has maintained a sound and stable financial condition 
for the entire charter term as evidenced by performance on key financial indicators reported in the 
Massachusetts Charter School Financial Dashboard. BGA also established a 501c3 nonprofit to support 
the school and serve as a development arm. The Board developed an annual budget every year in 
consultation with the Headmaster that was sustained by enrollment and other sources of historically 
sustainable revenue, such as federal grants and our Weighted Student Formula allocation from the BPS. 
Student performance has been used to set budget priorities, notably resulting in additional targeted 
investments in our middle school program, additional positions that benefit our most vulnerable 
students (ELLs, Students with Disabilities), and innovative green programs that further our mission. 
 
BGA uses an accurate accounting system supervised by our external financial firm (Insource Services, 
which serves numerous other charter schools) and maintains appropriate internal controls with 
segmented roles between the school staff, the Headmaster, our staff from Insource, our auditors from 
AAF, the Board’s Financial Committee, which includes our Board Treasurer and President, and the BGA 
Board itself. BGA follows a written set of fiscal policies and procedures that conforms to DESE guidance 
and regulation and is updated as needed or required. Audits for FY16, FY17, FY18 and FY19 were 
submitted on time and found to have followed generally accepted accounting principles as evidenced by 
independent financial audits that were unqualified, free of any material weaknesses, and contained only 
minor findings that were quickly corrected. We are very pleased with our progress in this key area and 
look forward to continued prudent stewardship of our finances for the benefit of our students.  
 

Plans for the Next Five Years  
 
BGA began its first 5-year strategic planning process in the fall of 2019. The planning committee includes 
nine staff and board members who have met monthly since October to discuss the next phase of the 
school's growth and development. The committee has solicited input form students, alumni, and 
parents, as well as from industry, non-profit, and program partners. In total, we received thoughtful 
input from over 40 stakeholders and constituents and have incorporated their thoughtful comments and 
perspectives into our plan. 
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The disruption to routines and schedules caused by the pandemic has prevented the committee from 
meeting in person since late February, but our work has continued online.  At the February meeting, the 
committee settled on five goals, and we are now developing objectives and strategies to guide our work 
in meeting these goals over the next several years. Our identified goals reflect strong, common threads 
that resonated in all of our conversations with constituents, and which combine to strengthen our 
academic programming, our social and emotional supports, and our sustainability. 
  
The past five years have seen BGA create a  6th to 12th grade school arc with a timely and relevant 
“green” mission that is unique to the district, and which draws students to enroll at the school in 
increasing numbers.  Moving forward, we look to strengthen our teaching and learning and our 
operations systems and structures in order to deepen our understanding of each student and their 
individual strengths and challenges.  In our current charter term, BGA focused on growing into our full 
complement of grade levels; establishing a team of teachers and support staff who collaborate and 
innovate while keeping students at the center of their learning; and engaging programming, service, and 
thought partners to assist in delivering quality content and services to students and families.  

 
We began testing the waters of our next charter term in 2019 when BGA was recognized locally and 
nationally as a Green School by the State of Massachusetts and by the US Department of Education. As 
we look ahead to the next five years, we remain committed to preparing a diverse group of students for 
success in college and career; to becoming leaders in the sustainability of our community and our world; 
and to providing a trauma-sensitive school environment. 
  
The draft version of goals created by the Strategic Planning Committee and advisors is included below. 
Objectives and strategies aligned with goals and a timeline that can adjust for both anticipated and 
unknown anomalies related to the pandemic will be available mid-summer and will be sent to DESE.  We 
are including here our planning to-date in order to receive board and other approvals prior to submitting 
to DESE. 
  
Boston Green Academy’s Strategic Planning Committee has created the following draft goals in response 
to a months-long interview (SWOT), feedback, and discussion protocol. The goals are the foundation of 
the work that will be undertaken by the school over the next 5 years. 
  
Goal 1: BGA will become a model Green School. 
BGA continues to develop its green programming curriculum, to evolve its green teaching and learning 
resources, and to celebrate its mission of sustainability.  Looking forward, we see a responsibility for 
providing more dissemination and PD opportunities locally, regionally, and nationally so that we can 
share our work and our strategies with other schools exploring  green themes and programming. 
Looking inward, we will focus on whole-school embrace of our green mission and on incorporating more 
experiential and project-based curriculum into daily classroom practice. 
  
Goal 2: BGA will have a strong, supportive, clear, and exemplary school culture. 
Our goal here is not only clear, but shared by most schools. The details of how this is made reality lies in 
the objectives and strategies.  BGA’s school culture is already strong, with clear avenues created to 
build upon the strengths that already exist. In the case of BGA, those strengths include whole-school 
agreement that a safe and supportive school culture is of paramount importance. Areas of attention 
include improving the social and emotional experience of our English language learners; increasing 
attendance in all grades, increasing leadership opportunities for staff and leadership and advocacy 
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opportunities for students; and improving our whole-school communications systems including 
centralizing data. 
  
Goal 3: BGA will continue to increase student achievement. 
Narrowing achievement gaps is ongoing, and we continue to explore new ways to help our students 
achieve grade level competence and accelerate their learning. We are exploring methodology that will 
help to increase student’s independence and ownership of their learning. Part of this will involve 
assisting students in the development of metacognitive skills that include time management, 
self-advocacy, communication across social and digital platforms; and more.  BGA will also continue to 
advocate for increasing depth of knowledge as a way of engaging students in meaningful conversations 
about content, feeding their curiosity and developing the characteristics of life-long learners. 
  
Goal 4: BGA will have a strong, successful, and sustainable Middle School program. 
BGA has been making strides in its middle school, but 6th, 7th and 8th graders can often get in their own 
way when it comes to norming behavior.  In establishing the concept of “the BGA student”, we envision 
a student entering as a 6th grader and graduating as a successful senior, fully prepared to engage with 
college, career, and community.  To that end, we will identify hot spots in the 6-8 arc (such as behavior, 
leaving for exam schools, not fully engaging in their classes), and develop interventions that will support 
students , teachers, and families on the BGA student journey to 12th grade. 
  
Goal 5: BGA will increase philanthropic support through a diverse portfolio of funding categories. 
As a Horace Mann charter public school, BGA is able to raise funds from a variety of sources in order to 
support the academic programming and support services of the school. While not very active during the 
first phase of the school, the BGA Foundation now engages in annual fundraising across several 
platforms, supported by regular outreach to friends and partners to share the work of the students and 
teachers at the school.  With the economic devastation being leveled by Covid-19, schools are among 
the direct service and non-profit organizations whose fiscal futures are uncertain. We are fortunate to 
have a board that is equipped to advise in these circumstances, and a part-time development 
coordinator who facilitates most of this work. In the coming year of re-assessing our position and in 
subsequent years of economic recovery, we will respond to funding opportunities that become available 
and continue to engage with current and new partners in reciprocal support and joint proposals. 
 
This is an opportunity to better promote the remarkable work of the school and to attract new friends 
who have an interest in learning more about supporting the mission of sustainability. 
 
Given the seismic changes created by the COVID19 pandemic, BGA’s next five years will look very 
different than they did when we began writing our recharter application. While BGA was able to adapt 
to conditions quickly and begin virtual learning for students the day after schools officially closed, we are 
moving into the future, along with our  colleagues and partners, on a week-to-week basis, assessing the 
needs of our students, their families, our staff, and our city, and determining how the pieces fit together 
to meet immediate needs while continuing to provide an education to 500 students. 
 
We have not talked here about developing our online learning capabilities, but clearly that will be a 
priority. We need to be prepared for eventualities we had not considered in mid-February. We 
presented our summer programming as optional for students who were not working or engaged with 
family plans. That might very well change so that summer enrichment becomes an entitlement rather 
than an option, as one part of a wholescale initiative to provide opportunities for all students who lack 
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the means to take advantage of the kind of summer trips and sports and travel and camps enjoyed by 
students with wealthier parents. 
 
As Paul Reville pointed out recently “we are trying to reinvent education in the middle of a crisis.” And 
the crisis is not over. There may be another wave in the fall--or the winter, or next spring--and we need 
to be prepared for a more seamless transition.  
 
As part of BGA’s response to creating new conditions for learning, we are taking full advantage of online 
platforms to keep our staff connected not just to students and families, but to each other. Meetings 
continue and have multiplied in order to address every concern--and good idea--that arises.  Enhanced 
summer programming to address learning loss and emphasize skill building is being developed by a 
group of faculty and staff.  Consideration is being given to adding virtual learning options to all of our 
programming, with special attention to those that facilitate systems for English language learners and 
students with disabilities.  As a school with a mission that connects our students and staff to the out of 
doors, we are looking forward to resuming in-person classes, project-based and experiential learning. 
And like all schools, we are now more aware of our strengths, challenges, opportunities, and threats and 
can plan for contingencies so that our flexibility as an institution both reflects and serves our the past, 
our present, and our future. 
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Certifications and Tables 
 
Renewal Application Certification Statement 

 

Name of School: Boston Green Academy Horace Mann Charter School 

Location: 20 Warren St., Brighton, MA 02135 

 

 

I hereby certify that the information submitted in this application for renewal of a public school charter 
is true to the best of my knowledge and belief; that this application has been approved by the school’s 
Board of Trustees; and that, if awarded a renewed charter, the school shall continue to be open to all 
students on a space available basis, and shall not discriminate on the basis of race, color, national origin, 
creed, sex, gender identity, ethnicity, sexual orientation, mental or physical disability, age, ancestry, 
athletic performance, special need, proficiency in the English language or a foreign language, or prior 
academic achievement. This is a true statement, made under the penalties of perjury. 

 

 

Signature: Chair of Board of Trustees (or designated signatory authority)       Date 
  
 

Print/Type Name: Alexander Chu 

Title (if designated): Chair, Board of Trustees 

Date of approval by 
Board of Trustees: 

May 5, 2020 (projected) 
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Horace Mann Renewal Application Certification Statement 
 

Name of School: Boston Green Academy Horace Mann Charter School 

Location: 20 Warren St., Brighton, MA 02135 
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 Appendix A:      Accountability Plan 

 
Please submit this section in Microsoft Word format, not in PDF format. 
 
Faithfulness to Charter 

 

Charter Term Performance 
(Met/Not Met) 

Evidence (provide data for 
each year, as applicable) 

2016
-17 

2017
-18 

2018
-19 

2019 
-20 

Objective: BGA will effectively prepare students for success in college and career 

Measure: Each year, all BGA seniors will 
successfully receive a grade of “pass” for a 
six-week internship with a culminating project 
as measured by the BGA Internship Rubric in 
June of their Senior Year. 

Met Met Met Met* 

All seniors in the class of 
2017,2018, and 2019 completed 
the internship requirement 
successfully. *Internships in 
2020 were unfortunately 
cancelled due to the COVID-19 
epidemic and waived as a 
graduation requirement for one 
year. However, all seniors were 
scheduled to intern for 2020 at 
the time school was canceled. 

Measure: All BGA seniors will successfully 
receive a grade of “pass” to complete the Junior 
Review exhibition (usually given in May of their 
Junior year) as measured by the BGA Junior 
Review Rubric. 

Met Met Met Met 

All seniors successfully 
complete the Junior Review 
exhibition in years 2016-2020. 

Measure: The number of BGA graduates 
attending institutions of higher education as 
measured by the National Student 
Clearinghouse Data will increase every year. 

Met 
Not 
Met 

Not 
Met 

Met 

BGA’s graduate rate in 2019 
increased by 8.4% over its 2018 
rate. Other years varied. 

Objective: BGA will graduate students prepared to be leaders in sustainability of our community and world 

Measure: All BGA students will successfully 
complete a cross-curricular green project every 
year as measured by achievement of a passing 
score based on the rubric for each project. 

Met Met Met Met 

All high school students have 
successfully completed a 
cross-curricular green project in 
every year 2016-2020. This 
measure will apply to our 
middle school students in SY 
2020 when cross-curricular 
green projects become part of 
the MS curriculum. 

Objective: BGA will provide a trauma-sensitive school environment where students feel safe and supported 
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Measure: All BGA staff will undergo professional 
development training in trauma sensitive topics 
every year of at least eight hours. 

Met Met  Met Met 

All BGA staff participated in 
monthly diversity and trauma 
sensitivity training as part of 
all-staff PD. 

Measure: Each year, over 90% of BGA students 
will report that they feel safe and supported at 
school 

Parti
ally 
Met 

Met Met Met 

91% of BGA students reported 
feeling safe on BPS School 
Climate Survey 
2019 report. 

Measure: BGA will enroll at least 50% of 
students defined as ‘at-risk’ by the Boston Public 
Schools Leading and Lagging Indicators Report. 
BGA’s enrollment of ‘high needs’ students will 
also exceed 50% as defined by DESE enrollment 
reports in Profiles annually. 

Met Met Met Met 

In 2020, BGA maintained its 
enrollment percentage of “high 
needs” students at 78.4% and 
“economically disadvantaged 
students at  60.8%. Target was 
exceeded in all other years. 

Measure: BGA’s graduation rates for ‘high 
needs’ students will be within 5% of those for all 
students. 

Met Met Met Met 

Our graduation rate for 
students with high needs lagged 
our overall graduation rate by 
only 1.1%. Target was met in all 
other years. 

Dissemination 

 

Charter Term Performance 
(Met/Not Met) 

Evidence (provide data for 
each year, as applicable) 

2016
-17 

2017
-18 

2018
-19 

2019 
-20 

Objective: Objective: BGA will share its green programming best practices with other Massachusetts public 
schools 

Measure: BGA will participate in at least three 
sharing networks of green schools every year, 
including the Boston Public Schools. 

Met Met Met Met 

BGA continues to be a part of 
the Teaching Our Cities 
network, which is a consortium 
of urban green schools in New 
England that get together at 
least 3 times/year to share 
best practices. The group met 
only twice this year due to the 
COVID-19 emergency. BGA was 
also able to share best 
practices to schools 
throughout the country 
through our Green Ribbon 
Schools award. We accepted 
the award in DC in the fall and 
our submission (and green 
action plan) is shared through 
all of their networks.  

 
 
 
 
 

32 



 

Student Performance  

 

Charter Term Performance 
(Met/Not Met) 

Evidence (provide data for 
each year, as applicable) 

2016 
-17 

2017
-18 

2018
-19 

2019 
-20 

Objective: BGA will graduate students at rates that exceed the Boston Public Schools average 

Measure: BGA’s four- and five-year adjusted 
graduation rates will exceed the Boston Public 
Schools high school district average adjusted 
rates 

 

Met Met Met 
Parti
ally 
Met 

For 2019, BGA’s 4Yr 
graduation rate exceeds BPS 
by 10.4%, and exceeds the 4-yr 
adjusted rate by 4.7%. BGA 
lags BPS in the 5yr graduate 
rate by 1% and in the 5yr 
adjusted rate by 9.2%. Target 
met in all other years. 

Measure: BGA’s annual drop-out rate will be 
lower than the Boston Public Schools average 
drop-out rate for high schools as reported in 
DESE Profiles annually. 

Met Met Met Met 

BGA’s drop-out rate for SY 
2019, the most recent data 
available through DESE is 1.7%, 
or 2.5% lower than the BPS 
average dropout rate of 4.2%. 
Target met in all years. 

Measure: Each year, BGA’s CPI in Math, Science, 
and ELA in 10th grade, 4- and 5- year graduation 
rates, and annual drop-out rate will exceed 
those of Odyssey High School, the school BGA 
replaced, in its final year 2010-2011 

Met Met Met Met 

BGA’s performance exceeded 
that of Odyssey HS for every 
year MCAS tests were given 
(*tests were cancelled in 
2020). For documentation and 
comparison, in 2011, Odyssey 
High School had a 59% 4 year 
adjusted graduation rate, a 
67.9% 5 year adjusted 
graduation rate, a 13.7% 
dropout rate for all students, 
and MCAS 10 th grade CPI of 
79.4 (ELA), 61.9 (Math), and 
48.3 (Science). In 2019, BGA’s 
graduation rates (4 year: 
83.6%, 5year: 79.0%) and drop 
out rate (1.7%) exceed 
Odyssey’s data. CPI is no 
longer used for 10th grade 
Next Generation MCAS testing 
but BGA’s CPI exceeded 
Odyssey’s in all eight years it 
was used as a measure for 
BGA MCAS tests. 

  
 
 
 
 
 
 

33 



 

 
 

 Appendix B:    General Statement of Assurances 
General Statement of Assurances 

 
This form must be signed by a duly authorized representative of the charter school. An application for 
renewal will be considered incomplete and will not be accepted if it does not include the Statement of 
Assurances. 
 
As the authorized representative of the charter school, I hereby certify under the penalties of perjury 
that the information submitted in this application for renewal of a public school charter for Boston 
Green Academy Horace Mann Charter School located at 20 Warren St., Brighton, MA 02135 is true to 
the best of my knowledge and belief; and further, I certify that the school: 
 
1. Will not charge tuition, fees, or other mandatory payments for attendance at the charter school, 

for participation in required or elective courses, or for mandated services or programs (Mass. 
Gen. Laws c. 71, § 89(m), and 603 CMR 1.03(3)).  

 
2. Will not charge any public school for the use or replication of any part of their curriculum 

subject to the prescriptions of any contract between the charter school and any third party 
provider (Mass. Gen. Laws c. 71, § 89(l)).  

 
3. Will permit parents to enroll their children only voluntarily and not because they must send 

their children to this school (The Elementary and Secondary Education Act of 1965, as amended, 
Title V, Part B, Subpart 1 — Public Charter Schools Section 5210(1)(h)). 

 
4. Will enroll any eligible student who submits a timely and complete application, unless the school 

receives a greater number of applications than there are spaces for students. If the number of 
application exceeds the spaces available, the school will hold a lottery in accordance with 
Massachusetts charter laws and regulations (Mass. Gen. Laws c. 71 § 89(n), and 603 CMR 1.05). 

 
5. Will be open to all students, on a space available basis, and shall not discriminate on the basis of 

race, color, national origin, creed, sex, gender identity, ethnicity, sexual orientation, mental or 
physical disability, age, ancestry, athletic performance, special need, proficiency in the English 
language or a foreign language, or academic achievement (Mass. Gen. Laws c. 71, § 89(m)).  

 
6. Will operate in a school facility that is fully or programmatically accessible to individuals with 

physical handicaps. 
 
7. Will be secular in its curriculum, programs, admissions, policies, governance, employment 

practices, and operation in accordance with the federal and state constitutions and any other 
relevant provisions of federal and state law. 

 
8. Will comply with the federal Age Discrimination Act of 1975 and Title IX of the Education 

Amendments of 1972. 
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9. Will adhere to all applicable provisions of federal and state law relating to students with 
disabilities including, but not limited to, the Individuals with Disabilities Education Act, section 
504 of the Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990 
and chapter 71B of the Massachusetts General Laws.  

 
10. Will adhere to all applicable provisions of federal and state law relating to students who are 

English language learners including, but not limited to, Title VI of the Civil Rights Act of 1964, the 
Equal Educational Opportunities Act of 1974, and chapter 71A of the Massachusetts General 
Laws.  

 
11. Will comply with all other applicable federal and state laws including, but not limited to, the 

requirement to offer a school nutrition program (Mass. Gen. Laws c. 69, § 1 (c)). 
 
12. Will meet the performance standards and assessment requirements set by the Board of 

Elementary and Secondary Education for all students in public schools including, but not limited 
to, administering the state assessment test (Mass. Gen. Laws c. 71, § 89(v), and 603 CMR 
1.04(3)(k)).  

 
13. Will submit an annual report to the Department of Elementary and Secondary Education on or 

before the required deadline (Mass. Gen. Laws c. 71 § 89(jj)).  
 
14. Will submit an Accountability Plan following the school’s renewal, establishing specific five year 

performance objectives as specified in the state regulations (603 CMR 1.04 (3)(l)) and guidelines. 
 
15. Will submit an annual independent audit to the Department of Elementary and Secondary 

Education and the Office of the State Auditor no later than November 1st of every year, as 
required by the charter school statute (Mass. Gen. Laws c. 71, § 89(jj), or at such other time as 
designated in 603 CMR 1.08 (3)). 

 
16. Will submit required enrollment data each March to the Department of Elementary and 

Secondary Education by the required deadline (Mass. Gen. Laws c. 71, § 89(o), and 603 CMR 
1.08(5)).  

 
17. Will submit required waitlist report data as required by the Department of Elementary and 

Secondary Education by the required deadlines (Mass. Gen. Laws c. 71, § 89(n), and 603 CMR 
1.08(6)). 
 

18. When constructing or renovating a facility, will operate in compliance with state requirements 
regarding designer selection, Mass. Gen. Laws c. 7C, §§ 44-58; public bidding, Mass. Gen. Laws c. 
149; public works construction, Mass. Gen. Laws c. 30, § 39M; and prevailing wage, Mass. Gen. 
Laws c. 149, §§ 26-27.   
 

19. Will operate in compliance with generally accepted government accounting principles (Mass. 
Gen. Laws c. 71, § 89(jj)). 
 

20. Will maintain financial records to meet the requirements of Mass. Gen. Laws c. 71, § 89 and 603 
CMR 1.00. 
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21. Will participate in the Massachusetts State Teachers’ Retirement System (Mass. Gen. Laws c. 71, 
§ 89(y)). 
 

22. Will employ individuals who either hold an appropriate license to teach in a public school in 
Massachusetts or who will take and pass the Massachusetts Tests for Educator Licensure (MTEL) 
within their first year of employment and meet all applicable staff requirements of the federal 
Every Student Succeeds Act (Mass. Gen. Laws c. 71 § 89(ii), and 603 CMR 1.06(4)).  
 

23. Will provide the Department of Elementary and Secondary Education with written assurance 
that a criminal background check has been performed, prior to their employment, on all 
employees of the school who will have unsupervised contact with children (Mass. Gen. Laws c. 
71, § 38R, and 603 CMR 1.04(7)(d)). 

 
24. Will obtain and keep current all necessary permits, licenses, and certifications related to fire, 

health, and safety within the building(s) and on school property (603 CMR 1.04(7)(e), 1.04(7)(f), 
1.05(7)(g), and 1.05(7)(h)). 
 

25. Will maintain uninterrupted necessary and appropriate insurance coverage (603 CMR 
1.04(7)(h)). 
 

26. Will submit to the Department of Elementary and Secondary Education the names, home 
addresses, and employment and educational histories of proposed new members of the school’s 
board of trustees for approval prior to their service (603 CMR 1.06(1)(b)). 
 

27. Will ensure that every member of the school’s board of trustees shall meet all training as 
required by the Department of Elementary and Secondary Education and any other 
requirements by other state agencies, including the requirements under the Commonwealth’s 
open meeting law and conflict of interest law (603 CMR 1.06).  
 

28. Will ensure that all members of the school’s board of trustees file with the Department of 
Elementary and Secondary Education, the State Ethics Commission, and the city or town clerk 
where the charter school is located completed financial disclosure forms for the preceding 
calendar year according to the schedule required by the Office of Charter Schools and School 
Redesign (Mass. Gen. Laws c. 71, § 89(u)). The disclosure is in addition to the requirements of 
said chapter 268A and a member of a board of trustees must also comply with the disclosure 
and other requirements of said chapter 268A. 
 

29. Will recognize, if applicable, an employee organization designated by the authorization cards of 
50 percent of its employees in the appropriate bargaining unit as the exclusive representative of 
all the employees in such unit for the purpose of collective bargaining (Mass. Gen. Laws c. 71, § 
89(y)). 
 

30. Will provide the Department of Elementary and Secondary Education with a federal taxpayer 
identification number issued solely to the charter school and all required information regarding 
a bank account held solely in the name of the charter school (603 CMR 1.04(8)). 
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31. Will, in the event the board of trustees intends to procure substantially all educational services 
for the charter school through a contract with another person or entity, submit such contract for 
approval by the Board of Elementary and Secondary Education to provide for any necessary 
revisions and approval prior to the beginning of the contract period (Mass. Gen. Laws c. 71, § 
89(k)(5)). 
 

32. Will notify the Department of Elementary and Secondary Education immediately in writing of 
any change in circumstances that may have a significant impact on the school’s ability to fulfill 
its goals or missions as stated in its charter (603 CMR 1.08(11)). 

 
33. Will submit in writing to the Commissioner of Elementary and Secondary Education a request to 

amend its charter if the school plans to make a change to its operations as defined in 603 CMR 
1.10. 

 

Signature: 

Title:  Chair, Boston Green Academy Board of Trustees 

Date: 

 
 

 Appendix C:     DocumentsDocuments 

 
Appendix C must contain documentation of compliance with all building, health, safety, and 

insurance requirements as well as Department Guidance. Different municipalities may utilize 
different permit systems and inspection procedures. Schools should be aware of these 
differences and be mindful that the local inspectional services department and fire department 
can provide helpful guidance in navigating a potentially complex and time-consuming process. If 
these are not up to date, please provide evidence that you have scheduled the necessary 
inspections for the fall of 2020. Please attach the following as a part of Appendix C:  
❑ Up-to-date Certificate of Occupancy/Occupancy Permit/Certificate of Use and Occupancy 
❑ Up-to-date Fire Inspection Certificate/Fire Department Field Inspection Report 
❑ Up-to-date Building Safety Inspection/Certificate of Inspection  
❑ Up-to-date Flammable Compounds and Liquids Certificate (if applicable) 
❑ Up-to-date Health Inspection/Health Permit 
❑ Up-to-date Insurance Certificate(s) 
❑ Most recent Asbestos Inspection and AHERA Management Plan (if applicable) 
❑ Lead Inspection Certification (if serving students under the age of six) and de-leading 

Renovation, Repair, and Painting (RRP) certifications (if applicable) 
❑ Completed Lead and Copper in Schools Maintenance Checklist 
❑ Up-to-date Multi-Hazard Evacuation Plan 
❑ Up-to date Medical Emergency Response Plan 
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 Appendix D:    Additional Information 
Additional Information 

Board of Trustees Turnover  

School Year Total Membership Members Joining Members Departing 

2016-17 14 8 3 

2017-18 14 3 4 

2018-19 13 3 1 

2019-20 12 1 2 
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 Appendix E:  Application Content Checklist 
Application Content Checklist 

 
The completed Application should present the required information in the following order:  
 
Cover page labeled “Application for Renewal of a Public School Charter” that lists the following 
information: 

❑ School name  
❑ School address  
❑ School contact information: name, title, telephone, and email address 
❑ Date that the school’s board of trustees voted approval of the Application 
❑ Application submission date  

❑ Cover letter (optional) 
❑ Table of contents listing all major sections and appendices 
❑ Introduction to school (Table) 
❑ Performance and plans section (should not exceed 25 pages) 
❑ Faithfulness to Charter 

❑ Criterion 1: Mission and Key Design Elements 
❑ Criterion 2: Access and Equity Parts B and C done 
❑ Criterion 3: Compliance Done 
❑ Criterion 4: Dissemination Done 

❑ Academic Program Success 
❑ Criterion 5: Student Performance  
❑ Criterion 6: Program Delivery Mostly done 
❑ Criterion 7: School Climate and Family Engagement  Mostly done  

❑ Organizational Viability  
❑ Criterion 8: Capacity 
❑ Criterion 9: Governance 
❑ Criterion 10: Finance 

❑ Plans for the Next Five Years 
❑ Appendices  
❑ A. Accountability Plan Performance 
❑ B. Statement of Assurances and Certifications  

❑ Statement of Assurances 
❑ Renewal Application Certification Statement (required of Commonwealth and 

Horace Mann charters) 
❑ Horace Mann Renewal Application Certification Statement (required of Horace 

Mann charters)  
❑ C. Documentation of compliance with all building, health, safety, and insurance 

requirements. If these are not up to date, please provide evidence that you have scheduled 
the necessary inspections for the fall of 2019: 
❑ Up-to-date Certificate of Occupancy/Occupancy Permit/Certificate of Use and 

Occupancy 
❑ Up-to-date Fire Inspection Certificate/Fire Department Field Inspection Report 
❑ Up-to-date Building Safety Inspection/Certificate of Inspection  

39 



 

❑ Up-to-date Flammable Compounds and Liquids Certificate (if applicable) 
❑ Up-to-date Health Inspection/Health Permit 
❑ Up-to-date Insurance Certificate(s) 
❑ Asbestos Inspection and Management Plan (if applicable) 
❑ Lead Inspection Certification (if serving students under the age of six) and de-leading 

Renovation, Repair, and Painting (RRP) certifications (if applicable) 
❑ Completed Lead and Copper in Schools Maintenance Checklist 
❑ Up-to-date Multi-Hazard Evacuation Plan 
❑ Up-to date Medical Emergency Response Plan 

❑ D. Additional Information, as required in these Guidelines 
❑ Board of Trustees Turnover  
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